This issue is also particularly relevant from a practical standpoint. At the youth sport 1 level, the vast majority of programs have multiple goals including both performance 2 enhancement and personal development of the athletes. Furthermore, summer sport camps are an 3 increasingly popular experience for young athletes and a growing industry, estimated to produce 4 $15 billion in revenue annually in the United States (American Camping Association, 2013).
5
Several studies have examined the effects of summer sport and physical activity camps 6 specifically designed to enhance positive youth development (PYD) for underserved youth (e.g., Anderson-Butcher, Riley, Iachini, Wade-Mdivanian, Davis & Amorose, 2013), yet, investigators 8 have not examined the 'competitive' sport camp experience that also places major importance on 9 skills instruction for enhanced talent and youth development.
10
With this scientific understanding as a foundation, we as researchers, were provided with 11 a unique opportunity to study an intensive youth wrestling camp that has the explicit goal to 12 develop psychological qualities for wrestling and for life. The camp is designed and directed by a 13 well-respected coach and leader in the United States wrestling community, and anecdotally in 14 that community has the reputation of being successful in achieving its goals. The present study is 15 a component of a wider project designed to examine if and how an intensive wrestling camp has begin with 750 points, and need 525 points to graduate from the camp; camp graduates receive a 1 coveted I DID IT t-shirt as an award. All participants began camp with 750 points but lost points 2 for failing to follow camp rules or meet camp requirements.
3
Research approach 4 A grounded theory methodology was deemed appropriate for this study because there are 5 empirical and conceptual gaps (Corbin & Strauss, 2008) in the sport psychology literature about 6 how youth athletes develop psychological qualities from youth sport experiences for sport and 7 life success (Gould & Carson, 2008) . Holt and Tamminen (2010) have advocated for the focus 8 on methodological coherence as a guiding principle in grounded theory research studies. For this 9 reason, a systematic process was followed to ensure congruence between philosophical 
14
This study sought to understand youth athlete psychological development using an 15 interpretivist philosophical perspective. In particular, the goal was to understand the meanings, 16 purposes and interpretations that athletes and coaches gave to experiences, actions and 17 interactions with others at the wrestling camp, related to athlete psychological development 18 (Smith & Obsorn, 2008) . Because this perspective asserts that there are multiple co-existing 19 realities among individuals (Guba & Lincoln, 1994) , it was deemed appropriate that Corbin and 20 Strauss' (2008) variant of grounded theory guided the research process.
21
This study began without a pre-defined theoretical framework for youth athlete 22 psychological development (Corbin & Strauss, 2008) . However, knowledge from academic and 23 technical literature was recognized about what psychological qualities might be taught for 1 athletic development (e.g., Gould & Maynard, 2009) , and for positive youth development (e.g., 2 Benson & Satio, 2000) , and the influential role of the coach and support system (e.g., Gould & 3 Carson, 2008 ). This existing knowledge was used to help guide the interview questions in the 4 initial theoretical sampling (Corbin & Strauss, 2008 ; Tamminen & Holt, 2012).
5
Sampling strategy 6 Grounded theory research involves a spiral of cycles of data collection, coding, analysis, Sampling procedures occurred over several phases, driven by the need for theoretical sampling, 9 and involved the collection data from places, people, and events that maximized the development 10 of concepts and theory (Corbin & Strauss, 2008) , and is described below and shown in Figure 1 .
11
The initial sample was purposively selected based on the research question, to understand 12 if and how psychological development in youth athletes was facilitated by the camp experience.
13
The camp director was identified as necessary for the initial sample to gain insight into how the 14 camp was structured and designed to influence athlete psychological development. Additionally, 15 from 15 assenting youth at the camp, 10 were identified as a suitable initial sample. This sample 16 was selected to provide variation in age, camp experience and gender, and according to the camp 17 staff, provided a fair representation of the 210 camp attendees. The director participated in a 18 semi-structured interview to obtain his views of the broad youth athlete and contextual factors 19 that may influence psychological development at the camp (e.g., how does the camp influence 20 athlete development?), and semi-structured interviews were conducted with each of the 10 21 athlete participants in the first two days of the camp with the purpose identifying the broad and five fathers) participated in interviews during and after the camp.

Data collection
14
A flexible approach taken to the data collection process to facilitate and allow for the Interviews.
19
Initial semi-structured interviews were conducted in person with each of the 10 athlete 20 participants in the first two days of the camp, with an average duration of 20 minutes.
21
Throughout the camp, a total of 38 semi-structured interviews were conducted in person during an average duration of 11 minutes. In the two weeks following the camp, semi-structured phone 1 interviews were conducted with eight participants, with an average duration of 23 minutes. This provided a necessary connection to facilitate theoretical integration and outline the process 22 of how psychological development occurred from the wrestling camp (Corbin & Strauss, 2008) .
23
Finally, the diagrammed model that emerged from the analysis process was presented to a 1 group of researchers and practitioners in sport psychology and youth sport. In addition, the camp 
Results
9
Multiple interpretations were captured to explain a process of youth athlete psychological 10 development through the camp experience, and are presented in Figure 2 as an interrelated 11 theoretical model (Corbin & Strauss, 2008 3).
16
Strategic program design 17 The camp was purposefully and strategically designed for psychological development.
18
The psychosocial goals of the camp were repeatedly addressed by the camp director and staff in 19 the physical training sessions and in the mental attitude lecture sessions. These goals were also behaviors. An intentional and systematic approach to teaching these qualities for sport and life To explain this process, the sixth day of the 14 day camp will be used as an example to 13 outline how the psychological skill of goal setting was taught and reinforced. schedule is driven by goals and urged the participants to set goals each day for the camp. (7) 5
Habitual change that will lead to positive behavioral consequences. He shared an example of a 6 former camper who became a Navy Seal because he learned how to set goals and made setting 7 goals a habit.
8
Rather than fully comprehending the cyclical teaching process during the camp, the 9 athletes remembered key words and interpreted these messages as key skills that they needed to 10 put into action every day to succeed at the camp and overcome the adversity. During the camp, 
16
Another athlete talked about how he now planned to put these messages into action after the Transfer of psychological skills for sport and for life 4 The culmination of the process of psychological development was the transfer of the and latent) and directionality (sport-specific and life general).
10
Immediate sport-specific transfer Latent sport-specific transfer 6 Latent or delayed transfer of skills from the camp to the sport context occurred when 7 athletes had an experience outside of the camp environment, related it to an experience inside, 8 and identified the need to utilize the psychological skill as a means to succeed in the sport 9 situation. For some participants, latent transfer occurred due to the participant going through a 10 difficult experience outside of the camp that they could relate to the challenges set in the camp.
11
For example, the transfer of persistence and dedication was experienced by two athletes who anything." So he reflected back on the camp and you know being able to get through that.
18
So getting through this knee thing [injury] is really a lot easier than going through that This study produced a grounded theory depiction of how youth athlete psychological 10 development can be facilitated by systematically designed, coach-created challenges and 11 adversity. In doing so, this study highlighted how the development of psychological qualities for 12 performance enhancement and talent development, and for positive youth development can occur 13 simultaneously. Furthermore, it underlined that youth athlete psychological development is an 14 ongoing individualized process, and showed the value of studying athlete development from 15 multiple viewpoints over a period of time.
16
The growth of psychological qualities for talent and positive youth development.
17
Through the physically and psychologically challenging wrestling experience, youth The grounded theory shows how the camp created a controlled environment for athlete 10 development and systematically employed both direct teaching and experientially learning of characteristics. An organizer can control the majority of sport, social, and educational 5 experiences of the youth athletes, and limit outside influences and opinions, such as peers or 6 parents.
7
Finally, it must be recognized that the camp environment was systematically designed transfer of skills to different domains (Furman & Sibthorp, 2013 The process of psychological development in youth athletes 45 
